
I. Focus of the Plan          
A. PowerOn: Critical Thinking is TCCD’s comprehensive plan to enhance 

the quality of student learning. The plan targets the development and 
improvement of critical thinking skills in students. (p.1)

 
B. Intensive learning experiences provided by faculty members focused 

on pedagogy that increases the explicit use of critical thinking in the 
classroom is vital to improving student learning. (p.1) 

C. The operational definition of critical thinking that will promote  
student achievement: It is an active, explicit process involving            

  (a) effective use of knowledge or techniques,
  (b) deliberate examination of the elements of information, 
  (c) logical formulation of sound judgments and   

 (d) purposeful synthesis of information. (p.1) 
   
D. The four student learning outcomes related to critical thinking are 
  (a) apply, (b) analyze, (c) evaluate and (d) create. (p.1, 21, 51-52)
  As part of formal Faculty Learning Communities (FLCs), faculty  

 members will create discipline-specific student learning outcomes  
 directly related to the four QEP student outcomes. (p.32-35)

 
E. The overall goals of PowerOn are to   
  (a) enhance students’ ability to use critical thinking skills,      
  (b) empower faculty members to strengthen students’ critical   

 thinking skills and
  (c) employ effective assessment measures to strengthen the plan. (p.1)

F. PowerOn promotes TCCD’s mission by supporting quality teaching 
and learning and advances the first and third goals of Vision 2015: 
 (a) support student learning and success and   
 (b) promote institutional effectiveness. (p.3)

 
G. Students in PowerOn courses will achieve Core Competencies  

at a higher level which should foster improved learning in  
subsequent courses.

 

 
The QEP Core Team, formed Aug 2012, is composed of
  (a) Jill Pool, QEP Director,
  (b) Tramaine Anderson, NE, Instr of History,
  (c) Angela Chilton, NW, Assoc Prof of English,
  (d) Maureen Hockenberger, SO, Instr of Sociology,
  (e) Karl (Des) Robinson, SE, Assoc Prof of Psychology,
  (f ) Macario (Ben) Romero, TR, Assist Prof of English.

II. Plan Development
A. PowerOn was developed from input by many sources: 
  (a) student input from Community College Survey of Student   

 Engagement (CCSSE), focus groups, marketing campaign and 
  surveys, (p.11-12, 18-19, 62-65)
  (b) faculty and staff input from surveys, coordinator chats, focus  

 groups and committee work, (p.6-17, 56, 58-59)  
   (c) literature review, (p.22-31) and
   (d) logic modeling. (p.69)

B. An Expanded Development Committee was formed spring 2013. 
Twenty-seven faculty, staff, administrators and students were invited 
to join this committee. Members were divided into subcommittees 
such as marketing, critical thinking applications, research design 
support and student learning outcomes. (p.9-11)

C. District and campus administrative support is evidenced by
  (a) allocating appropriate and adequate funding and human 
  resources (p.71-Appendix J)
  (b) providing PowerOn faculty with stipends for developing and  

 implementing transformative critical thinking curriculum, 
  (p.43-44, 71-Appendix J)
  (c) collaboration with District Graphics (p.19), The Faculty 
  Academy (p.36, 44, 71), PR/Marketing (p.37-Timeline), 
  IRPE (p.6-7, 42, 37-Timeline), Libraries (p.35), 
  Web Communications (p.37-Timeline), 
  Instructional Assessment (p.46), Distance Learning (p.35),   

 Sociology Depts (p.50-51) and division deans and 
  dept chairs (p.32) among others.

D. Board of Trustee Involvement. The TCCD Board of  Trustees  
participated in various QEP sessions during the development period:

	 	 •	August 2011 – The QEP was first introduced to the District at   
 the Chancellor’s Employee Appreciation Breakfast as a new  
 requirement for the upcoming SACSCOC 2014 reaffirmation of   
 accreditation.

	 	 •	March	2013	–	The	QEP	director	updated	the	Board	of		Trustees		
 with an in-depth presentation on the plan’s various components  
 and asked for their feedback.

	 	 •	April	2013	-	Members	of	the	Board	of	Trustees	answered	survey		
 questions about what the term critical thinking means to them,  
 which aspects of critical thinking need enhancing in students and  
 how an emphasis on critical thinking will impact TCCD students.

	 	 •	August 2013 – The official launch of the QEP occurred at the   
 Chancellor’s Employee Appreciation Breakfast with a presentation  
 by renowned critical thinking author and speaker Dr. Stephen Brookfield. 
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III. PowerOn Implementation         
A. Primary tasks for five-year plan are outlined in a Timeline. (p.37-41) 

B. Recruitment of PowerOn faculty begins in spring for subsequent
 fall semester; initiated by QEP director to campuses (p.32-33). 
 Number of faculty members planned for recruitment:   

 (a) Year 1: 30 FT (33 actual recruits),    
 (b) Year 2: 90 FT and      
 (c) Years 3-5: 40 FT/60 PT. (p.34, 37-Timeline,70-Appendix I)         

C. Fall semester = significant faculty development program involving 
formal critical thinking workshop; spring = implementation of critical 
thinking-enhanced curriculum in classroom; the following fall PowerOn 
faculty provide workshop and mentoring to newly recruited Faculty 

 (not all faculty will become trainers). (p.32-36, 37-Timeline)          
D. Targeted Courses: Thirty high-enrollment Core Curriculum courses 

that First-Time-In-College (FTIC) students tend to take, excluding 
developmental education courses. (p.32-33)     

 Year 1 courses currently engaged in PowerOn:    
 (a) English Composition I,     
 (b) Federal government,     
 (c) general Psychology,      
 (d) Introduction to speech Communications and   
 (e) United states history I to 1876. (p.1, 32)    

E. Faculty learning Communities (FlCs) are grounded in the literature. 
They are being used as part of QEP Faculty Development Program  
because they  

  (a) encourage structured outcomes,    
  (b) are intensive,  
  (c) build community,      
  (d) discourage superficial modifications,    
  (e) respect faculty member expertise, and    
  (f ) recognize faculty members’ value on classroom autonomy. (p.27-28)         
F. Faculty members will receive stipends (p.70) for completing the  

PowerOn program (fall-spring-fall for FT; fall-spring for PT).          
  (a) FT faculty who first develop a course receive $2200,         
  (b) FT faculty who are second developers of a course receive       
  $1950 and
  (c) PT faculty receive the current stipend rate in place at that time  

 for completion of professional development.  

G. Faculty are charged to develop curriculum that makes critical thinking 
more explicit and pervasive in their classroom. At minimum, the FLCs 
are asked to develop       

  (a) a faculty-created, discipline-specific critical thinking rubric with  
 target scores identified,

  (b) change agents such as new/enhanced assignments or teaching  
 methodologies, 

  (c) fully-developed, discipline-specific student learning outcomes  
 (SLOs) and definitions related to the four general SLOs of apply,  
 analyze, evaluate and create and  

  (d) a one-hour workshop and mentoring for subsequent PowerOn  
 faculty. (p.32-35)

IV. Student Learning Assessment
A. Important to understand is the assessment design (p.49-52). It is not 

the typical pre/post test design.

B. Direct measures to be used are  (p.46, 49)
  (a) California Critical Thinking Skills Test (CCTsT)
  administered to certain sections of SOCI 1301.
   (i) Baseline fall 2013 and spring 2014 and
   (ii) Subsequent testing each spring after that.
  (b) Classroom rubrics administered on an early and late 
  assignment by PowerOn faculty.

C. The hypothesis is that students who successfully complete more 
PowerOn courses will score higher on the CCTST. 

D. Sociology 1301 was selected as the mechanism to administer the 
CCTsT because

  (a) the demographics closely resemble that of the student 
  population of the entire District,
  (b) the number of students to be tested represents a sufficient 
  sample but small enough not to cause undue financial burden and
  (c) the sociology faculty expressed willingness to give up one hour of class  

 time to administer the exam during weeks 1-3 of the semester. (p.50)

E. Indirect measures to be used are  (p.47, 53)
  (a) Community College Survey of Student Engagement (CCSSE),  

 regularly administered.
   (i) Questions 5a-e and 12e related to critical thinking.
  (b) TCCD graduate survey, regularly administered.
   (i) Baseline data gathered in May 2013.
   (ii) The hypothesis is that graduates will increasingly report a 
   higher emphasis on critical thinking in courses at TCCD.

V. PowerOn Plan Assessment
A. Feedback from faculty, staff, administration and students through-

out the five year plan will be used to improve processes and student 
learning. (p.54, 37-41 for Timeline)

other Important Parts of the Document to read/note:
  (a) Executive Summary, (p.1)
  (b) Faculty survey results on critical thinking, (p.15)
  (c) CCSSE data related to memorization versus critical thinking in  

 classroom, (p.12)   
  (d) Summary of Key Planning Events, (p.20)
  (e) List of courses planned for development, (p.33)
  (f ) Projected number of seats in PowerOn courses, (p.34)
  (g) QEP Timeline, (p.37-41)
  (h) Summary view of QEP budget, (p.45)
  (i) Assessment Target Goals and (p.46-48)
  (j) Detailed view of Projected Yearly QEP budget. (p. 71-79)

Equal Opportunity/Equal Access Institution


